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Abstract
This study investigated the extent of Social Support (SS) received by junior high school (JHS)
students relative to Students’ Attitude (SA) towards Home-Based Education (HBE) during the
Covid-19 pandemic. A descriptive - survey approach was used employing a stratified random
sampling to determine samples from N= 75,542 JHS students enrolled in 42 public secondary
schools in Zamboanga City Division for SY 2020-2021. The stratification and post-stratification
were conducted across gender/grade level, and age/SES respectively. Data collection was done
via online and offline, and data obtained were analyzed using descriptive and inferential
statistics. Based on the results obtained, teachers provide the most Emotional, Informational &
Appraisal Support while parents provide the most Instrumental Support; the overall students’
attitude towards HBE is High; SS has a significant moderate relationship with students’ attitude;
and SS varies significantly across grade level, and age.
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1. Introduction

The public health emergency crisis brought about by the Covid-19 pandemic in March
2020 has caused all schools worldwide to close to contain the spread of the virus. In April 2020,
schools were suspended nationwide in 188 countries including the Philippines (UNESCO, 2020).
The Philippines, one of the less economically developed countries with limited resources to
combat Covid-19, has been severely affected by the crisis (UNICEF, 2020) with 28,451,212
students affected by the pandemic (Pitagan, 2021). With the current state of the Philippine
government, a notable impact on the economy and education has been observed.

The crisis brought upon by Covid-19 has exacerbated education by further reducing the
opportunities especially for the most vulnerable ones like students.

With the sudden shift to (HBE), concerns were raised about students’ learning as well as
mental health, with fears that HBE would widen the attainment gap between children from poor
homes and those from more affluent backgrounds, and that students may be deprived of social
interaction which is vital for better learning. These negative notions against HBE or
homeschooling are often due to perceptions that homeschooled children will be negatively
affected both academically and socially (Knowles, 1989 as cited by Adams & Purdy, 1996).

In the Covid-19 Regional Recovery Program 2020-2022 of Zamboanga Peninsula, the
Regional Development Council Regional Disaster Risk Reduction Council IX (2020) reported on
June 15, 2020 that HBE has been considered as an alternative educational system in response to
the Covid-19 pandemic. However, it stated that the majority of the students are not ready to use
home learning programs due to a lack of preparation, facilities, and infrastructure, especially
those in less fortunate conditions who lacked the devices and internet access to participate in
online learning platforms. Thus, research about HBE is deemed necessary in order to help ensure
that every student is receiving an appropriate quality education. Murphy (2014) in Kerns (2016)
noted that there have been a few researches that focus on studying HBE setup since the outbreak

of this pandemic, hence this study

2. Review of Literature
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The related literature encompassed the established facts, concepts, and information on
Home-Based Education, Social Support, and Students’ Attitude both locally and abroad.

Gottlieb (2000) as cited in China (2015) defines social support as the process of social
interaction that leads to coping, improved esteem, belongingness, and competence through
perceived or exchanges of available psychosocial or physical resources. This social interaction
plays a central role in providing several forms of support such as informational, instrumental,
appraisal and emotional support (Zhou, 2014).

Many scholars differ concerning the definition and specific functions served by social
support. However, there is agreement among scholars that functions served by social support
include emotional sustenance, self-esteem building, provision of information and feedback, and
tangible assistance (Cohen, 1988; Cohen, Mermelstein, & Hoberman, 1985 as cited by Sims,
Hosey, Levy, Whitfield, Katzel, & Waldstein, 2014).

2.1. Types of Social Support

Social Support is a broad construct that describes the network of social resources that an
individual perceives. This social network is rooted in the concepts of mutual assistance,
guidance, and validation about life experiences and situations. This social system plays a role in
providing several forms of support, including informational, instrumental, and emotional support
(Zhou, 2014).

2.1.1. Emotional Support

Emotional support refers to the intangible support that individuals receive from external
sources such as love and care that improve one’s sense of self-worth (Seeman, 2008). It refers to
the actions people take to make someone else feel cared for (PHC, 2017).

2.1.2. Instrumental Support

Instrumental support refers to the provision of necessary things and services to recipients
(Ko, Wang, & Xu, 2013).such as financial, material, or physical assistance (Kent de Grey,
Uchino, Trettevik, Cronan, & Hogan, 2018).

In school settings, instrumental support is characterized as the provisions of tangible resources
such as time or enrichment activities in order to facilitate students’ learning (Perry, VandeKamp,
Mercer & Nordby, 2002 & Suldo, Friedrich, White, Farmer, Minch, Michalowski, 2009 in
Wong, Tao, Konishi, 2018).

2.1.3. Informational Support
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Informational Support refers to information, or messages that include knowledge or facts
such as advice on actions (Ko, Wang, Xu, 2013, and Fleury, Keller, & Perez, 2009).
2.1.4. Appraisal Support

Malecki & Demaray (2003) as cited by Wong, Tao, Konishi (2018) defined appraisal
support as the provisions of feedback such as suggestions, constructive criticisms, or self-
evaluations for improvements.
2.2. Students’ Attitude towards Learning

Attitude is defined as a tendency that is attributed to individuals which creates ideas,
feelings, as well as behaviors about a psychological object in an orderly manner (Cetin, 2006
as cited by Sen, 2013). According to Stake (2006) and Strayhorn (2010) as cited by Bofah &
Ntow (2017), students' perceived social support provided by parents and teachers can influence
academic self-beliefs and attitudes towards Mathematics. In a study conducted by Kara (2009),
findings revealed that students who have better grasp of the learning process are better at
perceiving the nature of learning, more open to learning, and at the same time have higher
expectations but less anxiety about learning. Moreover, Hamurcu (2018), found out that students
manifest positive attitude in their academics in terms of the nature of learning, expectations
from learning, openness to learning, and anxiety of learning.
2.3. Relationship of Social Support & Attitude towards Learning

The studies of Yasin & Dzulkifli (2009) and Iglesia, Stover, & Liporace (2014) revealed
that students who are provided with higher social support have better academic performance than
those students with low social support received. Moreover, according to the study of China
(2015), results revealed no significant difference between social support and the academic
performance of students. On the other hand, Kaur & Beri (2020) likewise conducted a study and
findings revealed that a significant and moderate correlation among social support and attitude.

Dzulkifli and Yasin (2011) examined social support and academic achievement, and
results obtained from the study indicated a significant positive relationship between social
support and academic achievement of students which can be concluded that the higher the
perceived social support received, the higher the students’ academic achievement.
2.4. Social Support across Gender, Grade Level, Age, and SES

Malecki and Demaray (2006) as cited by Kaur & Beri (2020) stated in their study that no

significant associations between the students of high socioeconomic status and social support as
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measured by grade point average. Tayfur & Ulupinar (2014), found a significant difference
between gender. However, in a study conducted by Blaze (2019), findings indicated that there
was no significant difference in the perceived social support across gender (Blaze, 2019).
Moreover, according to Boudreault-Bouchard, Hains, Vandermeerschen, Laberge, and Perron
(2013) as cited by Hadidi & Khateeb (2014), a number of studies have revealed that the levels of
emotional support provided by parents differ across age and gender of the adolescents. Social
support has been reported to positively differ across socio-economic status (Weyers, Dragano,
Mobus, Beck, Stang, Mohlenkamp, Jockel, Erbel, & Siegrist, 2008; Melchiorre, Chiatti, Lamura,
Torres-Gonzales, Stankunas, Lindert, lonnidi-Kapolou, Barros, Macassa, & Soares (2013). Also,
Rueger, Malecki, & Demaray (2008) in Kaur & Beri (2020) found that females perceive more
support for all sources in comparison to males. This finding is corroborated by Abdullah & Singh
(2019), Demir & Leyendecker (2018).

In this research, the theory being considered was the Social Cognitive Theory (SCT).
It was used because of its appropriateness to the context of the study, as well as for its wide use
in education especially on studies that focus on understanding students’ learning, student
motivation, and academic achievement (Frey, 2018). Another consideration taken on using SCT
as a framework for this study is what Lazaro (2020) pointed out that SCT has three major
constructs that interact to influence behavior such as personal factors (age, prior experiences,
cognition), aspects of the behavior itself (outcomes achieved as a result of practicing the
behavior, competence), and environmental factors (access to resources, support from

family/friends/teachers, and safety).

3. Research Questions
The study aims to determine the extent of social support and the attitude of junior high

school students toward Home-Based Education. Specifically, it answers the following questions:
1. What is the extent of social support received by JHS students during HBE?
2. What is the level of attitude of JHS students towards HBE?
3. Is there a significant relationship between the extent of social support and attitude
towards HBE?
4. s there a significant difference between the extent of social support measured in terms of
Emotions, Instrumental, Informational, and Appraisal Support when the variable is

categorized according to gender, grade level, age, and socio-economic status?
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4. Methodology

The study employed a descriptive - survey approach since it obtains information about
the characteristics, actions, or opinions of a large group of people (Glasow, 2005). The study
was conducted in 42 public secondary schools in Zamboanga City, Philippines to include all
main schools with a total population of N = 75,542. It was conducted amidst lockdown where
face-to-face classes were suspended, and individuals below 21 years old including high school
students were not allowed to leave their residence, (Executive Order No. BC 572-2020, 2020).
To determine the samples of n = 398, a slovin’s formula was used at 95% confidence interval
and 5% margin of error. A proportional stratified sampling was employed considering the 42
schools as strata across demographic variables such as gender, grade level, age, and socio-
economic status. However, data for age and socioeconomic status were not available prior to the
data collection, thus, a poststratification was conducted to address the issues of
underrepresentation or overrepresentation of sample distribution across these two variables.

In selecting samples, only those students who were consented to by their parents and who
met the criteria were permitted to participate in the study due to the Covid-19 situation. All the
names of these consenting students were randomized using less stringent criteria to ensure the
safety of students. This, according to Kelly, Clark, Brown, Sitzia (2003) as cited by AlQotba, Al
Nuaimi, Al Mujalli, Zaine, Khudadad, Marji, Veetil, & Syed (2021), a pandemic like Covid-19
may serve as an excuse for using less stringent criteria in choosing samples without assessing the
extent of bias introduced during the survey process.

Table 1: Distribution of Respondents per School

Actual Age SES
Responden <14 >15 | <P10,00 | >P10,00
SCHOOL ts Grade Level Gender yio yio 0 0
S (n=383)
Freg.| % | 7 8 |9 é M| F
S1 9 |23 3|2 |1]|3| 63 4 5 7 2
S2 24 1627 7 | 6 |6 ]5]12 |12 14 10 16 8
S3 6 1571 2 | 3 |1]1| 3| 3 2 4 2 4
S4 16 [418] 1 | 4 13[8]9 |7 6 10 11 5
S5 26 1679]10| 3 |7 6|10 16 13 13 19 7
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Legend: Age: <14 y/o (Youth), >15 y/o (Young Adult); SES < P10,000 (Poor), > £10,000 (Low Income to Rich

(Source: School)
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Looking at Table 1, out of 398 respondents, only a total of 383 students were included in
the data analysis due to nonresponse and incomplete data provided by other respondents. Since
the study was conducted during lockdown, a combined data collection was employed utilizing
the Social Support Scale and the Attitude Survey Scale adopted from Malecki & Demaray (2002)
as cited by Pappas (2014) and Kara (2009) respectively. These instruments were prepared
similarly in print and digital format. According to Dillman, Smyth, & Christian (2014) and
Singleton & Straits (2009) as cited by Ponto (2015), using a combination of methods of the
survey can provide all individuals an equal chance of inclusion in the sample, therefore, can
reduce coverage error. Both of these instruments were pilot tested among 16 high school students
to assess their validity and reliability for the current study. According to Fink (1995) as cited by
Sang, Mail, Abd Karim, Ulum, Mufli, & Lajuni (2017), the minimum number for a pilot test in
most student questionnaires is 10. This claim is supported by Hill (1998) in Tappin (2014) who
suggests that 10 to 30 participants are needed for pilot tests in survey research. Based on the
result obtained, a high degree of consistency between the given items was observed with
Cronbach’s alpha of 0.832 obtained for the Students’ Attitude Scale, 0.960 for the Social Support
— Parents Scale, and 0.958 for the Teacher Scale. These Cronbach’s alpha coefficients obtained
are supported by Hair, Bush & Ortinau (2003) in Sang, Mail, Karim, Ulum, Mufli, & Lajuni
(2017) who state that the widely accepted cut-off for an instrument is that Cronbach’s alpha
should be higher than 0.70, thus as a result, no further changes were needed, and these
instruments were used in the actual study. On the other hand, it was important to ensure that the
study was conducted with the highest ethical principles in place (Kerns, 2016). Thus, before the
start of data collection, permission to conduct the study and ethics clearance were sought. Upon
approval, the survey questionnaires were distributed to the 42 schools. A total of 398 students
including 283 for online, and 115 students for offline received the Google link and printed
survey questionnaires respectively through the assistance of the class advisers and parents. Out
of 398, 15 students failed to complete the survey making the response rate at 96.23%. According
to Fincham (2008), response rates approximating 60% for most research should be achieved, and
for survey research intended to represent all schools, a response rate of >80% is expected and
must be achieved as the standard for evaluation for the journal. The data obtained from the 383
respondents were inputted into SPSS for data analysis. Before conducting the data analysis, data

assumptions were checked to protect the integrity of inferential statistics to be used (Tabachnick
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and Fidell, 2007 as cited by Brookshier & Boyd, n.d.). The results obtained indicated that data
were normally distributed with values for skewness and kurtosis less than 2 and 7 respectively
(Kim, 2013; Kline, 2010 as cited by Welch & Areepattamannil, 2016) and with a sample size
which is greater than 30, data assumed normality irrespective of the shape of the population
distribution (Hartmann, Krois, Waske, 2018; Barr, Christopher, & Cetinkaya-Rundel, 2021;
Altman & Bland, 1995 as cited by Ghasemi & Zahediasl, 2012); and no outliers were beyond
p<0.001 (Greene, 2019), thus the parametric procedures can be applied.

5. Results and Discussion

The research result refers to the technical results obtained from the implementation of the
research projects (Mujazin, Mandiri, & Pratiwi, 2022).
Extent of Social Support Received by JHS Students during HBE

To determine the extent of social support received by high school students during

Home-Based Education when the variable is measured in terms of Emotional, Instrumental,
Informational, and Appraisal Support, the data set was treated with descriptive statistics. The
analysis result is presented in Table 2. Included in the presentation are the Mean scores and
interpretation 1.00 — 1.79 (Very Low), 1.80 — 2.59 (Low), 2.60 — 3.39 (Moderate), 3.40 — 4.19 (
High), 4.20 — 5.00 (Very High) as cited by EPRD (2006) in Zakaria, Salleh, Ismail, & Ghavifekr,
2017, & Kitjaroonchai, 2012). Social Support for parents and teachers was obtained by summing
up separately the total frequency obtained across the four dimensions.

Table 2: Students’ Self-Reported Extent of Social Support from Parents and Teachers during

HBE N=383
Sources of Social Support (SS)
Parents Teachers Overall SS Extent of
N Mean SD Mean SD Mean SD Social Support
Emotional 383 4140 0.945 4315  0.889 4.228 0.527 Very High
Instrumental 383 3.877  0.992 3.839 1.038 3.858 0.687 High
Informational 383 3.658 1.175 4.003 1.070 3.830 0.630 High
Appraisal 383 3.846  1.118 3.934 1102 3.890 0.741 High

(Source: Students)
From the data presented above, it can be noted that the extent of the Overall Social
Support is observed to be Very High in terms of Emotional Support and High in terms of
Instrumental, Informational, and Appraisal Support. Data also reveal that Emotional Support

(ES) emerges as the most perceived type of social support frequently received by high school
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students from parents and teachers; while Informational support is the least type of social
support received by high school students from parents and teachers. Based on these findings,
Demaray and Malecki (2002) suggest that teachers and parents should be aware of the type of
support they provide and seek to find a balance between those types of support for students.
5.1. Level of Attitude of JHS towards HBE

To determine the respondents’ attitude towards HBE, a descriptive statistic was
employed in treating the data. Presented in Table 3 are the Mean scores and interpretation 1.00 —
1.79 (Very Low), 1.80 — 2.59 (Low), 2.60 — 3.39 (Moderate), 3.40 — 4.19 (High), 4.20 — 5.00
(Very High) (Kuntiyawichai, Dau, Inthavong, 2017& Kitjaroonchai, 2012).
Students’ Attitude is measured using a five-point Likert Scale across seven items for Nature of
Learning, 13 items for Anxiety of Learning, nine items for Expectations of Learning, and 11
items for Openness to Learning.

Table 3: Self-Reported Students’ Attitude towards Home-Based Education

N Mean SD Students’ Attitude
Nature of Learning 383 3.076 0.527 Moderate
Anxiety of Learning 383 3.309 0.687 Moderate
Expectations of Learning 383 3.979 0.630 High
Openness to Learning 383 3.843 0.741 High
Overall Students’ Attitude 383 3.552 0.491 High

(Source: Students)

Based on Table 3, it can be seen that the Expectations of Learning and Openness to
Learning toward Home-Based Education are the Highest self-reported students’ attitude among
high school students. However, in terms of Nature and Anxiety of Learning, it can be observed
that the mean scores indicate a moderate level of attitude towards HBE. These findings imply
that high school students have an overall high positive attitude toward Home-Based Education,
and it outweighs their unacceptance or disagreement on the adoption of HBE as an alternative
learning modality during the Covid-19 pandemic. This indicates that high school students have
seen the potential of HBE as a viable learning option in the new normal where they can equally
learn a lot of things just like in face-to-face classes.

5.2. Relationship between the Extent of Social Support and Students’ Level of Attitude
toward HBE
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To determine the extent of social support and students’ level of attitude toward HBE as
well as to test Hypothesis 1, the data set was treated using Pearson Product-Moment Correlation.
Presented in Table 3 are the r-values as well as the Interpretation using <0.10 (No Relationship),
0.10 — 0.2 (Weak), 0.21- 0.5 (Moderate), and >0.5 (Strong Relationship) adopted from Knapp
(2020) in Carvalho, Loireau, Fargette, Filho, Abdoulaye (2017).

Table 4: Relationship between Social Support and Students’ Attitude

Variable n r Correlation p Interpretation
Parents’ Support 383 0.207 Moderate 0.00 Significant
Teachers’ Support 383 0.310 Moderate 0.00 Significant
Overall Social Support 383 0.291 Moderate 0.00 Significant

(Source: Knapp (2020) as cited by Carvalho, Loireau, Fargette, Filho, Abdoulaye,2017)

In table 4, it can be noted that there is a significant moderate positive relationship
between parents’ support and students’ level of attitude (r = 0.207; p<0.05); teacher support and
students’ level of attitude (r = 0.310; p<0.05); and the Overall Social support and students’ level
of attitude (r = 0.291; p<0.05), therefore Hypothesis 1 is rejected. The above findings imply that
students’ attitude towards learning has a bearing on the kind and extent of social support
provided for them by parents and teachers.

5.3. Extent of Social Support Measured Across Gender, Grade Level, Age, and SES

To test hypothesis 2 which states that there is no significant difference in the extent of
Social Support received by students measured in terms of Emotional, Instrumental,
Informational, and Appraisal Support when the variable is categorized according to gender,
grade level, age, and socio-economic status (SES), a Multivariate Analysis of Variance
(MANOVA) was used. Presented in Table 5 below are the Mean, Standard deviation, p-values,
F-values, and the decision’s interpretation.

Table 5: Test-of-Between Subjects: Social Support across Gender, Grade Level, Age, & SES

Vs DVs Groups n Mean SD daf F p Interpretation
Emotional 'Il/(learlrllZIe 13; jé% 8332 1 1182 .278 Not Significant

Gender Instrumental m?rl]ile 13; gg?g 822; 1 .838 .360  Not Significant
Informational 'Il/(learlrI]ZIe 13; gggg 881‘21 1 .001 .980  Not Significant
Appraisal Male 187 3.892 0.983 1 .002 .964  Not Significant
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Female 196 3.888 0.945

Grade 7 102 4.343 0.753
Emotional Grade 8 101 4.191 0.869
Grade 9 99 4.221 0.779
Grade 10 81 4.136 0.886

3 1.080 .357 Not Significant

Grade 7 102 4.090 0.860
Grade 8 101 3.860 0.893

Instrumental Grade 9 99 3774 0.844 3 4.052 .007 Significant
Grade Grade10 81 3.667 0.871
Level Grade 7 102 4.136 0.869

Informational Crade 8 101 3835 0.959 3 6580 .000 Significant

Grade 9 99 3.742 0.927
Grade 10 81 3.547 0.931

Grade 7 102 4.047 0.902
. Grade 8 101 3.888 0.999 L
Appraisal Grade 9 99 3783 1024 3 1446 229 Not Significant

Grade10 81 3.825 0.902

<14 y/o 193 4305 0.761

Emotional )1/?0 — 24 190 4149 0872 1 3470 .063 Not Significant

<14 y/o 193 3.975 0.952

Appraisal )1/?0 - 24 190 3804 0.968 1 3.055 .081 Not Significant

Age <l4ylo 193 3975 0.861

Instrumental >1//5O - 24 190 3739  0.880 1 7.004 .008 Significant

<14 y/o 193 3.985 0.906

Informational )1/;30 - 24 190 3673 0953 1 10.821 .001 Significant

<P10,000 285 4.162 0.855
>P10,000 98 4418 0.680

Emotional 1 7.234 .007 Significant

<P10,000 285 3.843 0.909
>P10,000 98 3901 0.781

Instrumental 1 .319 573 Not Significant

SES <P10000 285 3812 0.967

>P10,000 98 3.884 0.864

Informational 1 434 511 Not Significant

<P10,000 285 3.862 0.991 L
SP10.000 98 3971 0874 1 937 334 Not Significant

Appraisal

Legend: Age: <14 y/o (Youth), 15-24 y/o (Young Adult); SES < 10,000 (Poor), > £10,000 (Low Income to Rich)

(Source: Students)

As can be gleaned from Table 5, Social Support in terms of Emotional, Instrumental,
Informational, and Appraisal Support shows no significant difference across gender for
Emotional, F(1,381=.838, p>0.05) for Instrumental, F(1,381=.001, p>0.05) for Informational,
and F(1, 381=.002, p>0.05) for Appraisal, therefore accepting the null hypothesis in this case.
This finding implies that the four dimensions of social support namely Emotional, Instrumental,

Informational, and Appraisal Support must be provided equitably for all students regardless of
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gender. An equitable provision of social support is needed so that those students who are in dire
need of particular social support can be provided more than those who need less. Thus, teachers
and parents must know the kind and extent of social needed by students so that they will be able

to adequately provide such.

6. Conclusions

Social Support based on two constructs Parents and Teachers is found to be Very High
in terms of Emotional Support, and High in terms of the other dimensions, indicating that parents
provide the most Instrumental Support while teachers provide the most Emotional Support,
Informational Support Appraisal Support. It is also found to have a significant moderate positive
relationship with Students’ Attitude. It does not significantly differ across gender, but
significantly differs across grade level, age, and socio-economic status indicating that students 14
years old and below (Youth) received higher social support as compared to older students
(Young Adults); Grade 7 students received higher social support from parents and teachers as
compared with other higher grade levels; and high school students whose family has a better
income (Low Income to Rich) received better social support as compared to students whose
family earns less (Poor). On the other hand, Students’ Attitude towards HBE is found to be
moderate in terms of Nature and Anxiety of Learning, and High in terms of Expectations and
Openness to Learning indicating that despite the learning difficulty experienced by junior high
school students, still, they manifest high regard towards HBE as a viable learning modality in the

new normal.

7. Recommendations

This study recommends that the Department of Education (DepEd) should continually
collaborate with the Local Government Unit to streamline the delivery of Home-Based
instruction by developing social support programs and services that focus on promoting students’
academic well-being, and also shall continue the adoption of Home-Based Education among
public schools even upon the resumption of face-to-face classes. Future research utilizing mixed-

method or qualitative approach is recommended.
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